-DOCUHSI?. B2S0KS 



, 2D 124 487 

tlTLZ 



ISSTITUSIOH 



PUB DATS 



2DaS PHIC2 
DZSC£IP?02S 



ID2H!riFISHS 



ABSTSaCT 



SO 009 231 ' 

« _ 

Aibey, S. * 

?aljiiiig fAca] Figures Book for Taluing [And] ?xercise 
Book for laJja±-aqt % Discussion Guide for Piirticipants 
in Project SZA2Ca. , 

. Sev lork State Bducation Dept., Albaaj, Sir. of 

HuManiti€s_aDd ^i^is^j JtyLPSJ^it^j Scioal Districi^ : 

S-,T. ■ _ r , ■ - 

t753 ^ . \ 

142p.-; For related .docuaests, sefe SO 008 983 'and SO 

•009 232 - 

H?-$0.83" HC-S7.35 Plus Po'stage*, 
Curriculaa Derelopment; Decision Haking SiiTls; 
Discussion <5foups; Haianistic Edacai:iOn; * . 
^Instructional Material?;. *LearBiiig ictiTities; ^ 
♦Process > Education; Programed Materials; ,"Beso{iix:e" 
Haterials; Hole Playing; Stu% Guides r ♦T^icher 
Education; *7alues ; * . 

♦Project SZX2CE . ' . - \. ^ ^ 



Be^igned for tie participants* in .tie PrtJiect S2i2Ca 
cuprriculun deV^opment project; this discussion^ guide -d^rscrii^s the^_ • 
process of valding through a group experience fk^irxij^^^ttu^ .g^xie is'- ', 
designed to be used bj people vio aigit not -inq*^ anbtiex' - 
'previously. As a gtoup^ participants view tie ^rbc^s.of valiiing . 
aj3Stractly and also acr out iov the process^. can be appjded to daiigr 
activity. Six Kasic feteps include the recognition pf need £6i dioice;, - 
/identification of alternatives/ analysis of alt^rnsctiv-es in the JLi^ht 
of consegnences/ free choice aaong alternatives^ int-^rnaliiation^^of ^ - ' 
behavior^ and ree valuation of chosen aitebiaiiv^/in; light new - 
experiences. The discussion guide uses a progx^me/^ l^esCT 
and takes froB six to eight hours tc'coapXete. Barti^p!pant4^rolp-^piay * 
students at^ various age levels xts qrdet Ju>. linderstand how to^x:$4at.e a 
cli»at^ for the valuing process ^s vell ak to a^pLy tlife p^ocees. '1 



h by EBIC inGltr&e:»ax^/a^or»al nnpubil^he^^ ♦ 



4e 4c*iM(;4c 3(c :ie :ie^:^ #j^j3lb^ 4e 4e 3ie 4e 4e 4^ 

* Ddcuients acquired . , w*^^ a***^**^^-^«^v* 

* materials not aYa liable" froa other 'soiarces.lEStC «ake§ every Jeff ort * 

* to obtain the best copy available. »^ert)ielQss^ -ite»^' of ^aaxginaj * 

* reproducibility are often encountered tind this\affects tBe guaiity " * 

* of t,he Microfiche and hardcopy reproductions SEIC kakes availailfe. - -* 

* :.via the ElftC" Document Beproductiotf Si6rvic!$;?(EDfiS) • :SDBS isr Jr^t , * 

^* responsible for the' quality of/the briginaZ doctfient. Eeprbd^tions. ♦ 

* sup^plied by jBDSs are .the besjt that cair ;i>e aad^' from: the orf^inai^ - * 



^£XXAT«cm POi»T<OW 0« POLICY 



^ 'e^^oa -HIS Kx^T 



NOTES 70 TME QQti'iEKcR CR 
CS^SANI ZER OF WIS STUDY 
' ' ^ . ' 

THIS 1$ DESJSCEO FOR, GROUPS Or NIN'E 

.TO FIFTEETf PERSO?i$ . : ' ' 

IT^Xy-SBlNES SOV^E F£AHF<ES OF R?OG?^'-S-!EO 
LEAiaHVG WITH EXPERlBiTJAL WORKSHCP TECHNIQUES 
IT WILL TAKE BETWEEN SIX AMD E^ HOURS TO 
CO?^?L£T£ THE Pf^OGRA-M ' « ; 
' IT IS TOSSIBLE TO K?EAK UP T«E TINIE f^^TO 
2-5ALLER SESSION§.QY TAKIKG BREAKS AFTER ' 
n W i SH 1 NG THESE PAGES : 

(a) Page \io, 29 

(b) Page-.*to. 5,4 
• . (c) Page ^to. 72 

TO START THE PROGRAM TURM TO PAGE I . 



T^e forx^r pf tnis progrstr* has been ertensiv^ly tested 
in Ab^e/, l/. and OirsTon, h/t., . ^TASC:. 
Tra^sac t i<;aai-^rf3t ysls In Social and Conrr.ii^ ration 




Training.** Chicago: Hunart Oeveloc^ent Institute, 1973. 

2^ This proQrBr\ \toiAii ^fvot have been possible without* the pain- 
staking <Jeve}op»3ntal work of roy CQifeasue, Or. Clive Be<d;. 
t have borrowed Iiberally^frOQ his^^rk. '**WDrar Education 
in, the ^chooI^Z* Wherever 1 have spoken t>f discussio'ns 
bejng frost appropriate at a certain age level Beck has 
cautioned that development discussion in thfese ar^s 
should not bep^nsidered in a linear fashion (p. 2)^ I ^ 
have overstated the torrelatlon between ages and concern 
-for particular values or concern vith specific problems. 
How much of an overs tateinent this is wlH haye to bfe judged 
' by the user of this program. * 
-V See: Beck, C, "Moral, education in the schcSols: sore practical 

suggestions." Profiles in Prgcticat Education^ 
Wo. 3. Toronto: The Ontario institute for 
Studies in Education, f97l . 

* 

3. The materia) on getting a climate for valuing is adapted , 
from, Torrance who has written extensively on creativity and 

. how to set a climate for that h4gh* level proc^ss^ < > 

, See: Torrance, E. P., "Give the devil his dues," In Gowan, J.C., 

aT. , Creativity; its Educational 
' Implications^ New York: Wiley, 1967. 

4. ThQ material on "conditional" and "unconditional" statements 
'/ is derived from .Berne, E., Games Peophe Play . New York:6rove Press, Inc.^ 1967. 

See also: Harris, T* A., I^m OK - You>re OK. . New York: 

Harper and Rows,^ 1969. 



David S. Abbey, Ph.D. 
Toronto, January 8^ 1973 



(ii) 



J5EAD THIS PAGE OUT LOUD 

This book is designed as a discussion guide. 



There is no leader for our group — we use 
this book to help us organize our tire together* 
After I ara through reading this page 
I a^ going to turn to the next page and pass 
;^the txx)k to the person on tny left* If you 
sea ratertal written which is in capital 
letters don^t read It out loud* Read the 
lower case roateriaPout loud, 

DON'T READ THIS: PASS THE fBOOK 

. I 



/ 
/ 



ERIC 



J 



READ PA(Z OUT LOUD 

In order to get started ve should 
be s63ted in a circle or aroynd the 
outside of a table. - Since we will be 
passing the book or other naterials 
to one -another it wiil help to ctose 
up the circle or to remove any 
eropty chairs between us. 



NCM: STOP READING OOT LOUD 
TURN THE PAGE AND PASS THE ■ 
BOOK TO THE PERSON ON YOUR LEFT. 



2* 
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READ THIS PAGE OUT LOUD 



r 



i<hen \ am finished reading PI I pass 

the t>ook to tha person on tny left so 

that he (she) ceo tura to the n^xt page 

and read it to us. This Is the way we 

use this book — by reading eac^) page,. 

-doing what Is suggested on If, and then 
♦ 

giving~fhe book to the next person in our 
' group ^ ' '\ 



aWii TURN THE PAGE'ANO PASS THE 



This discuss.! on guide was designed to be 

used by people who may not know one another* * 

In case aU of us don't know each other ^et*s 

go around the group and give oiir names* 

I'll start.* My name is ; ^ 

WHEN EVERYONE HAS GIVEN HIS/HER NAf« 
TURN THE PAGE AND PASS THE BOOK TO 
YOUR LEFT. 



/ 
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This* discussion guFde vas* designed to 
used by teachers, parents and students.- 
If people from more than one of these * 
groups are present now, let's be sure ^ 
they're 'Rot- al r sitting slde-by-isi de, ' 
(Shift chairs with someone.) Our discussion 
Is not going to be a ^matter of taking sides 
OP representing a group point of view. 



X 



PASS THE BOOK 



5. 



This program fs about valuinq t 
Valuing Is a. process that Involves making 
choices an(J decisions. The valtjing process 
IS the basis for many of our actidns In 
which Ideas of right or wrong, or good or 
bad are involved. And the same process 
, is at the basis of making decisions about 
voting, about helping others, or about 
spending money, 

PASS THE BOOK 



10 



♦ 



The purpose of this program is to describe ^ 
the valuing process and to help us- to 
experience this process In a group. 



PASS -THE BOOK 
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7. 



As a group we will have* an opportunity 
td look at the, valuing process In two 
ways. We will see the process In the 
abstract, and we will se^ hOw the process 
cah b*e appi led, * 

Valulngi Is the name of one way of solving 
problems. It Is not the*only*way, nor- 
even the best for every problem that comes 
:alo/ig. ^ , ♦ 

PASS THE BOOK 
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So far have not had much discussion 

' / • 

even though thfs book calls Itself ia 
"discussion guide*'* It might J»e u&eful 
at this point to see how ft feels to be 

«v 

reading* aloud to one another, I'M start, 
"When I read afoud from this 
^ booK I feel 



(GfVE EACH PERSON IN THE GROUP 
A CHANCE TO' SHARE HIS OR HER*^EELINGS. 
• THEN, PASS THE BOOK J o ' - 
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This program Is designed for use by rany 

i 

different kinds of |^oups. There may 
be times when our discussion takes us off 
l^n directions that seem unrelated to the 
.orl-glrta}- question* ^ 
When this happens we should let our 
own jnteirests and the amount of time 
we have dictate when to return to this 
book^ 

PASS THE BOOK 
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/ 

Let^s go back to the valuing process ♦ 

Here is at description of a pncAlem 

situation;^ Listen to ltjcar©+ul 

"A teacher of literature reaflzes 
that many of her top s.tudjents 
have not read t5e assigi}ed books^ 
Jt Is just before graduation and ' 
If she gives them the rerk she, 
feels they deserve rrany of then 
in^ not graduate when they expect 
to." 

Does anyone want me to read this again? 



PASS THE BOOK 
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h^at couid the teacher- do? 

kET THE DISCUSSION €0 ON rOS 
NO LONGER THAN FIVE MIMUTES • , " 
THp^ READ OUT LOUD:) 

ThI? has been an exatrple-of ^ prob!^ 

where the vaiulng process aigbt be 

used in the solution* ?4ow let^s 

look^at another type of probleni* 

Z PASS THE BOOK 

« 

. 16 



1 



.ER?C 



Vn going to descrfbe another situation -f^at 
we ni^t consider: 

• ''Two local SHlrmers^ one aged fourteen! the 
other seventeen, have recorded ^e sa!fe 
times in thefr fast two^tneetf ngs. A 
selection cocnroltte^ to send one of * 
these students -to the national *chai?pl<|>nshlps'^ 
is being fonied and you have beefrask4d to 
serve on it." 

Does *3hyone want to read this again? \ 

* • . • - V > M^M 




■ ^ 



r 



17. . • 



13. 



WWch pvi^ of ^these two students would 

you choee l^o send to the ch^rrpionshlp race? 

. r tCT Tfc*5- DISCUSSION GO ON fOR 
^ ■ ' HO C05iGSR.THAH FIVE MINUTES: . 
^ /a" THE EKq'-OF FIVE MINUTES 
INTB?ter-THE DISCUSSION AND 
TELL THE GROUP THAT: ^* 

- both athelefes ara^irls 

- )sbt\i have equal grade standings 

- .th^ fourteen year old has trained for 2 years 

- fbe seventeen year 'old has trained for 4 years 

' ' 

" ... 

. THEN; PLEASE PASS THE BOOK 





that we have this additional Information 
does arryone want to cha;^ge their opinion of 
who shouM be sent? ASK: Vifiy? DISOJSS: 2-3 MINUTES 
Is anyone fnor^ certain that his original decision 
-wa^ correct? ASK: Why? DISCUSS: 2-3 MINUTES • 



PASS THE BOOK 



The discussions we .have just been having 
probably have the valuing prcxress at their, 
roots. / 

Before goin^ on let's look at Figure I fn 
the Figures Book ^ There are several copies 
of the Figures Book and they can be shared 
among us, Figui^ I presents the six basic 

steps fn the valuing process. 

t '' ■ 

PASS THE BOOK 
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Our first exanpfe of the teacher confronted 

ft 

with students who ^ad not dcJne their assigned 

reading migfit not pose a problem for some 

' . • • •* 

teachers, nor scene parents^^ nor even some students. 
Their response to, *^What could the teacher do?'' 
would be automatic. Some would say, "They 
haven't done the work — fall th§fnl" Others 
would say, *if*ass then* T^^ey've come this far,- 
they deserve'-to graduate*" 

^ ' . PASS THE BCX)K 



in our second exaniple sccte would solve • 

the problem in an equally automatic manner. 

Their reasons for selecting fhQ older student 

might be stated i_n these terdkr: • 

"Experi^ce wilt pay off." 
or "It's probably her last chance." 
or "She deserves it, she's worf^ for it.." 

X)thers* reasons for selecting the younger student 

might be I ^ 

"She can use the experience." 
or "Always give a youngster a break." 
or "Let her prove herself early." 



* • PASS THE BOOK , ^ 
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These automatic choices or decisions may be 

based on a consideration of many factors. In fact 

« 

the decision might be based on years of experience 
s6 tliat the statements we Just heard ^ 
could be a very short summary of the results of 
many e^qjerlences. On the other hand, without 
knowing vho made these statements, we might fee J 
that the reasons were relatively simple. If we 
were being f\\gh{y cr^tfcaf. we might -say they were 
simply c'llchps or/'c6|)-^uts". 

PASS THE BOOK ' - 



Le^s take the problem of which swimmer to 

select' and look at It In the I fght of the' 

valuing process as shown in Figure I. 

At the nxxnent steps 5 and 6 probably .do 

rtot apply* However^ I.n making a rational 

declsioft about-such a selection how would 

steps I thru 4 be applied? 

ALLOW UP TO FIVE MINUTES FOR DISCUSSION ' 
THEN.;.' ' ' 

^. " 

• - _.,..PASS THE BOOK-\ 
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The valuing process is a part of a style of- 
nfe>«- The bigfot, the prejutficfed person, or the 
person who operates on' the basis of stereotypes 
has no use for valuing. Valuinj^ asks him to 
questipn the basis for his choices* Valuing asks 
him to predict the consequences of; his choices 
and to pay ^^tentfon to these results. VaJulVig 
leads t6 free choice not to rigid react4ons» i . 




* PASS THE BOOKi 



In this program *e.wHI-see how the valuing 
process Js le-arned and how it is used in flagy / 
dif.fferent situations. Jo- start with, let's . . \ 

look at Figure 2. ' ■ ' . 

KAIT UNTIL tVERYONE CAN SEE FIGURE 2, ' 

Hhe topics shoWn in Figure 2 -are ones whIcR . - 
* ■ ' . . 

have concerned many children and ad,u its during 

the pait. It is likel-S^that soiie of us in this , . ; 
group have also thought about thenw 



{^ASS THE BOOK 



Let^s take a few «l otitis to see when each of us 
first becarae aware of the fact that we might 
have some personal choice In one of these very 
irnportant areas: . 

Letts go around the group, ^starting with the 

person on my left and let's focus on nunaber 10, 

"Career decisions." Could you tell us when you, 

first began to realize thera might be choices 

open tp you? How old were you a/id can you 

remember what you thought about at the time? 

HOLD THE- BOOK UNTIL EACH PERSON IN THE'GROUP 
{ INCLUDING YOI) HAS COMMENTED X)N THESE 
-QUESTIONS AND THEN.: / 



' ...PASS THE BOOK 
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What He all went through — oj^wHat we may 
still be going through — Is lisuaily a very 
J^ntense set of judgments. • • ^ 

For some -the choice Is easy: they do what father did-. 
For others there is an awareness of choice: they can 

do what father did or they can consider 

other alte^/iatl ves. 
Let^s look at a completely different prbblem'that Could 
also nave the valuing process built In^o Its solution. 



- ' • PASS THE BOOK 
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In order to look at this problem you n^d to 

divide yourselves' up into groups of three so that ' 

you can talk together, I'll stay here wl^h this 

program so^that 1 can continue to read instruct! ovis* 

IF THERE IS m EXTRA INOrVIOUAL COR TWO) HAVE 
HIM <THEI^) JOIN mt OF THE OTHER TRIOS. . . 

I would like one per&ri In each trio to pJay 

+he role of an eleven-year-old student. Woujd 

you please decide who will be the student ~ the 

others in the group are going to" play the parts of 

teachers and pa rents ♦ • • 

DO NOT PASS ThI book .TURN THE PAGE AND ^XWTfNUE: 
READING. 
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^uld those playing the srudent please* raise your hand. 

.VfKEN £ACH GROUP HAS tLECltO ITS STUQENT READ... - 
Now woui^ you decf.de on we person m the group 
who>)JI be the. teacher. (if/QT ONE 0R T\«,H!NUT£$.) * 
Would tl^ose in the teacher role please raise your hartd. 

. <CHECK TO SEE IF EACWGfeXJP HAS" A TEACHER.) 
The rest' of you In each group hX/I Pt^y. the role of.. 

-the student's parent or parantsl 

; - • - # • 

Now listen' to- the problem ^^Ituatlon and how it should 
be .approached. . ' / 

00 NOT .PASS THE BOOKJTURN THE PAGE AND KEEP READING. * • 



**The student, who Is eleven years old, lookSwat least fifteen, and 
Hants desperately to go with his older friends to a music festival 
whfch is being held in a nearby rural corrrnjnity. The trip will be 
made by car which is being provided by the father of .one of the 
other students. * ~ - 

The festival starts on a Friday at 6 p.m. and conclbdes ^tonday at noon. 

Does, anyone want me to read this scene a^in? - 

Here are your roles': ' ^ • ^ 

As the student you want to attend the entire festfval and 
win counter any objection raised to your trip. Try to begin • 
* every sei^tence you make with the words "Yes, but , That f 
is, offer a counter argument to everything. 

As the teacher try to get the student to consider oilier activities 
- ' which the school mjobt proride for entertainment during that same 
period. ' 

As the parent ask to be convipced that your child can handle this 
type of weekend, or use any other argument that occurs to you to 
' • fully examine the possibi I itieS and alternatives. 

You have about ten minutes "to. spend on this. 

JOIfJ ONE OF THE GROUPS AS A PARENT OR TEACHER IF YOli WISH. AFTER ABOUT 
TEN MINUTES READ: / • . ^ 

JLet's form our circle again. Woald the person playing the sfudenf 
from each group please tefl us Whether he might h^ve been persuaded 
by any of th^ arguments he heard and if so why, or why not. . • 

WAIT UNTIL EACH "STUDENT*' HAS CQ^ME«TEO. ' ^ 

tfoufd the teachers from each *group tell us about the alternatives 
that they of fare,d and what happened to them. / . 

WAIT UNTJL EACH "TEACHER" ' HAS (XmEHT^D. 

Now let's hear what success the parents had in getting their dhlldren 
to examine- a fternat Ives. , / . • . . 

! r " . ' 

\ - . - WHEN FINISHED, PASS THE BOOK ' 



f<:x it's tine to de-role and descr<^ sore ot yc^jr feeHnc:., 

rtoulo each of you wfvo took the role a student tel I us bow 

jT TclT. I'd liKeyou each -to beoTn your descriptios by saying, 

"hhen | was in'the role of the student 1 felt " 

WAIT UNTIL>^ACH HAS A^iS«£R£D, THEN READ, 

Would those of you who played the part of the parent tell- 
us how it felt trylna to persuade the student in 'iOxir^^s^oM^: 
'I'd like each of you^to begin your description with these words, 
"When I was In the role of the parent, I felt... 

WAIT UMTIL EACH HAS ANSWERED, THEN READ, 

Final ly, would those of you who played*the teacher tell us . 
'how you telt. Begfn with, '""When I was In. the role of the 
teacher I felt " . . 



AFTER EVEWONE HAS FINISHED, 
THANK THE GRCJuP, TURTi THE PAGE, 
AND PASS THE BOOK. 



4 » 
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The- process we have just experienced vas inten<Jed' 
to remind us of how difficult it is to reason with 
socneone whose 2«)pro3Ch Js fixed or who refuses to 
examine alternatives or consequences. Vfe are not 
born with the ability to engage in valuLng. 
It is a skill that can develop-as we, grow and as wa 
experience different problems. In the next section 
of this program we will see how children of different 
ages xome Into contact with problems and how they 
tend to solve fhem\ 

* 

' " t 

END FIRST SESSION OR PASS THE BOOK AND COffTINUE 



A very young chi id^ one aged five or six, 
is not likely to be concerned with questions 
of civil liberties. On the other. hand, the 
teen-ager has likely passed the point wh6re 

he expects a spanking, as the result of 

* 

breaking a parental rule. Small diildren 

are frequently very concerned with what 

their parents feel they should or shouldn't do. 



PASS THE eOOK 
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In Figure ? there Is Jd list of five types 

of values which can be dlsccu^sed with children 

and students of various ages. 

This figure does not mean that children of 

age ii are not concerned with personal and social 

va I ues . I t that the interests and abilities 

of nost students to deal wiHi these Issues tend 

to follow an order 'siml4ar to the one we see here* 



PASS THE BOOK 



Md !?ke to repeat what vas just said. At 
each of the' age levels shown Tn Ffgure 3, 
children or ^oung adults tend to nbst 
Interested In the problem areas described 
as "Types of Values*" As we grow older — 
our concerns tend to move out to larger and 
larger questions* 



PASS THE BOOK 
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Now let's look at Figure 4. In this figure 
we have^seven topics which might be of Interest ' 
to children of ages 5 to 9» Using each one of 
these topics it Is possible to- examine the valjilng^ 
process to stee how 1t might be applied* Remember 
that. the valuing process has six steps: ^ recognizl 
a need for choice; identifying alternatives; 
analysing consequences. of each alternative; 
chosing from among the alternatives^ .Internalizing 
or accepting the choice and the reasons "for It and 
re-evaluatlng the choice after seeing the results 
of our actions. 

4 

% 

• » • t 

PASS THE BOOK 



Consider the first toqic'from our U^fof personal 
^ and social values, This^ Is the question of "helping 
other people"* For some chi tdren'this is automatic — 
they help whenever they see the need« * For others, 
giving help depends on a number of factors; who 4s 
it that needs ther help; ho>rf much is it needed; what 
are the risks in. giving the help;r4*}¥at« are«-1^ rewards 

V 

Which kind of child or 'student do §ach of us in 
this group want to see developed fn our schools? 

• PASS THE book' 
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Do we want, to contribute to the development * - 
of a ^^dent who gfves help, without question 
or do we want tp contribute towards a more' though't- 
. fi^l approach* The first I spontaneous; the second 
Is analytic. * . ' 

In order to put the valuing process Into operation 
for ourselves,, let*S' approach this question of-* 
giving help to others. 



» PASS THE BOOK 
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^"ust heard the claim thai^ there .are. ^t?^;; - ; • 
approaches towards giving help* One appnoaich Is 
spontaneous — when help js needed ft Is given 
without question. • The second approach was ^ 
<»lled analytic or, thoughtful — . help, Fs^yan 
6n4y after considering the risks and the rewards 
of giving the help. A society or a school, system' 
could be designed to encourage either 'of these 
• approaches. Would It matter which approach was 
encouraged? . ' 

DISCUSS THIS FOR THREE OR FOUR MINUTES', THEN 



PASS THE BOOK 
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The fact that we hav^ <jiscussed the question at. 
all tneanSjjt^^at there rxjst be some concern over 
tha "answer. We might say that we discussed i^heo 
question because this program said we should buf 
this Js unlikely. We can asstene, then, that a 
discussion like this has come- from ^a recogn It fon 
of a need to chose. **RecognrItIon of^^^need for 

choice". Is the first step In the valuing process. 

... - . 

, - PASS- THE 800K ' 
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Let^s assuirie that no one Is totally spontaneous 
about^glvlng help to. others* Ooeis It. foffow 
thart everyone atWays analyses^sItuattTons before 
giving help? . . . ^ *■ ' 
ASK t>OS€ IN. THE GROUP >fHO SAY ^N0« THE FOLLOWING': 
"When socoeone asks;yoa' for help how do*you 
dec We whether to give It or not? ' * 
WAIT fOR THE ArtSWERS, THEN * „ 

PASS THE 800K . 
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Most of us probaMy inake oar decisions abotft 
giving' help looking at who Js asking for It, 
jrhat Is wanted, and whether we can do ft. 
.Frequently we also ask ourselves, "What wIH 
happen If . I don't help?*'- We may algb wonder,'' 
"Can I get someone else to do what Is being 
asked?" , '~ ^ 



PASS TTiE BOOK 
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«OD(terli>g whether ve can^et soneone e'lsfe to 
do It aeans.we^ are considering an'^alternatlve, 
Wondering what will happen*^ If we <ion*t give 
the t^lp that' lis asked for means we are 
chec^cljng oat a consequence* Frequently, we 
may feel that if a consequence Is harsh of 
severe eoough that we, have no choice* 

Cto* you ligred? -Do wa Ios6 our f re^dotn of 

.. ■ . - 

Choice If there are undeslraible consequences 
for some of our alt«-natfves? * ' 
■OiSCUSS FOR V FEW MIfJUTES, THEM" ... 



\ ' PASS THE BOOK 



TURN TO THE PERSON OH YOUR LEFT AMD READ THE 
FOLLOWING TO HIH (HER): 

When, a systera — icb^ther It. Is. a school, or' 
a hooe, or a society — uses force or punish- 
©ent as a consequence fdr breaking *ni I es, 
what nay happen to chl Idren's abl-f Ity to 
engage In the vafuing process^ - ^' ' . 
WAIT UNTIL HE OR SHE ANSWERS,' THEN ASK,-!-* ' 
Does anyone else waht tO'COfnment on this 
question? r"^ . /'^ 

ALI,0« UP TO TEN MINUTES^ THEN \ * \- 



ASK AT LEAST THRE^ I^IFFEREKT PEOPLE IN THE <3R0UP 
TO REPLY TO THE- FOLLOWING: 

Wl I h you tef I us whether your, teacheris, encouraged 
you to ^^icamlne the sorts of topics listed In 
'Figure 4 when, you werf , youog? Canvyou recall . 
any instances' where you 'were h^Ji^wl to look . 
alternatives* 1 0 light of consequences? 
AFTER THESE THREE HAVE ANSWERED ASK, ' 
Vfould anyone else. I Ike to recaH his or her 
experiences for us? 

a£low others to answer, then. ... ' ; " 

* * 

- ' . . ' . , PASS THE BOOK 
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frora yow own e^eriences can you suggest 

olter. topics to one another which you feel 

.chndrerr of this age enjoy dfscusslng or 

^ which yoii are^ sure are of Interest or concern ^ 

to them? ' ' ^ 
• ' ■ .-.^ 

WAIT. UNTIL CRDlh^ HEfCERS HAVE EXCHANGED 

ANY IDEAS THEN... 

* - - 

■ / ■ 

- . ...PASS THE POOK 
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Turn to FIgi/re 5 now, and we can examine 
value questions that are pf Interest to 
students at ages 10 an* 11 • There Is no- 
•tiar<^ and fast line around these age levels* 
The groupings suggested h^re are those that 
have been useful In designing courses,. for 
the study of moral reasoning • 

■ ' * « - . PASS THE BOOK 
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The fifth topic In FIgurt 5 provides an Interesting 
vehicle for studying the valuing process** Listen to 
the tollowlng press release and Imagine that you were 

readlnjp It to a group of ten-year-olds* 

*< 

"In ^n attefnpt +o offset tbe shortage of 'fresh 
water In several large cities. State plans are 
being; compJeted to damnmajor rivers, thus 
creating artificial lakes as resevoirs; 
. Naturalists complain that the wildlife In these , 
area,s Is not able to adjust and will be 
severely affected. ^ In sevcfral cases whole 
■ ^ villages may have to be moved to higher ground' — 
* leaving farins and .tradltrons behind themj" 

Now, Imagine that you want to use this news Itepi as 

the basis for^dlscusslng conflicts of Interests How 

would you*approach It?.. What \s^fhe first question you 

would aks ycS^ stqcients?^ RAoember we want to tjave them. 

u|e the valuing procesit* , ' ^ 

WAIT UNTIL SEVERAL .s'uGGEST IONS HAVE BEEN MADE, THEN 



'.' " PASS THE BOOK 
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The first questions should hefghteit awareness 
of the kinds of conflicts Involved, For exampi 
we might ask, "^f the duties do not get water 
what will happen to their population — But^^ 
what about the life of those. In the. vl Mages?** 
Or we could ask, "If the^tvers aren't used,, 
hpw else will the cities survive — But, >*hat 
about the ctalfts'that the wHdllfe may be- u 
'destroyed?" 

V. ^ PASS THE BOOK 



This line of questioning could lead to a discussion 
o# alternatives, possible consequef>ces and the kinds of 
choices that seem Rost reasonable Jn lf.ghf af the pubU( 
■needs and' the personal values of the people Involved* 
Newspapers provide an excellent source of Information 
for study using the valuing process* Frequently, the. 
valuing proce5S of the editor or writer can be Irrferred 
if the students can examine dlffer,?nt versions of the 
same -events. 

PASS 'THE BOOK 



Before going to the next group of topics whic 
arh more personal does anyone want to suggest 
other social problems which 'might be fncluded 
In. list B In Figure 5? , ^ . . 

WAIT FOR ANY IDEAS TO BB EXAI^INEO. ' 
If we look at Figure 6 now, we'll find a list 
of topics involving personal decision-making 
that might be of particular interest to the^ 
12 and 13 year-old student. * 

PASS THE BOOK 
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We can exterid the'lfst in Ffgure 6 i>y ^considering 
the problems that confronted \jS;at this age. J 
y>aT\y physical, social and emotlor^pl changes hiV the 
student as he goes through puberty ejnd makes major 
changes In his life style. Each of /the topics In 
Figure 6 can be approached from a yalulng standpoint 
even though It Is sometimes difficult to be rational 
about highly charged emotional • prob^lems* . 

P^SS fHE BOOK 
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Pre-teens are frequently confr^>nted wltfr drives 
and needs which they flftd dif^flcult to 'express, 
Whe« their questions about these are met with 
b I anHet. disapproval or embarrassed silence they 
have the additional pressure^ of npt being abJe 
to-explqre reasons^ altecnatiyes or conseqpences 
'por^^exSTiple/^the adolescent who asks when he 
can try alcohol itjay.be met witfi a reply like, 
"Wh^n I say so." or "When the law le+5 you." 

• PASS THE BOOK 
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^lefther of thesdfcep lias' encourages, valuing. 
^Valuing Icipiies ipehfiess to questioning and this' 
pjaces demands on teachers and parents. The 
child — or the adult — who learns? the valuing 
technique wH I. ask fbh reasons 'which are based 
on' more than obedience to authority or adherence 
to ritual. This becomes even more appareht when 
we fnove up to the next age level and look, at the 
topics I isted in Fi^re 7. . 
Remefliber, some of these topics are of Interest . 
earlier In life, but not with the same Intensity* 

PASS THE BObK ' 
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> • * 4. . Students i a. tills grou]^ are testing the! * ' 
V c • . - ' personal Integrity their personal strengths 

V* add^^eeakhess^s. fhey arei rooklng,for ^neanlng / ' - t 

X- • • ' ^ to whjki'itheY;^ee and bear arpund them, 'iThey . - 

i / ^. ' 3r^_'fooki,ng^ for Fsease of personal worth. ' . ' . • , 

, , * fiecaiij^rof t^ fiowev^r^ • * . - . - 

' ■ / a-'-gfeat.A^aJ of dislHasIo?ttnent irequentfy aMses . . ' * ^ 

iv^'^ .-' V' ':r f-- :^r: /- '".-'.^ . ' . - ' , - v . ' - - 

^' ■ ' y V- ,;':fas^,the sttjdfi^t com^ strer^th ' • ^ 



• Z^"^- ^he size of ;tbe fSsties/whTdh attract hl«* - 
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Introduction ^o.f the valuing process^for this' 

age group canjeajJ to extensive research projects 

'/or tx^th individuals and groups,- " 

A}^ a. more personal, level the kind of action . 

which *stfUdents take orf injportant questions 

tnay frequently be ^nfloenced as a result of 

engaging in valuing. For .example^ a decision 

to vprk In volunteer agencies may be the 'result 

» 

'Of a careful study of alternatives and .known 
or 4>rojected consequences v 
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6&for0:gor^ on would -IlW ^ch a* you to 
.a<Jd ona t6plc to *he Usi^ f igare^- or* give ' . 
a sfSefclfic ^Bxaaple for soeDe/bf\t*&*^6pics used. *^ 





Sea fY you can thfnf^of ^orae spiclffc Issues 

. perhaps those cov^^d *y the inass m^dia — ' 

/ where students or youth of tfiTs age '^ra, ^ 

e>$>r=ess}ng 1*alr cpncerhs' about-huEsan Issues.. 

.• WftJT lSfriL EACH I€M8Sft HA$ GIVOJ HIS yU)WTIOM 
-fOR tiMTfC BiBiE ;^,n6 wore. SOGSESTEOX, THQi... 

- "**■ . ' . > ^ , 

; £f® SECdKD-^SSiiJJtfi^,^^ BOOK AND CONTJI^.- 



✓ ■ • -; 



' I KOtfId lIKe.+o tilyf<le. +h« 5«)Dup Into thirtrfs. ^opt^l all r 
otyot^ irt>o played the part'of .''students'* a ^Tia jargo please . 
get ii^ether; atf of you who were "teachere*^ please 'get Into 

• "i group; al l of the rest of you were ^par^nts^*^ 

, Fo^ tiiis.next exercise I ^#oi^d rjke'to keep- your original V 
rof es exce{>t that dor- students have suddenly, aged so^ that they 
'are now 17 , . ' f " % ■ 



. Isjagfne that you. are all Involved at the saoeschoof pnd / 
that you have Just learned that tiie administration |s pre^ 
p3rtng*to cut back expenses by rdduplng the atheJetIc prograj? 
of your school "The^r announcement of this reaSs: 

* Unless additional sources of ;funds can be 
- . ^ fqimd from within the coerrnunity we will have 
no altennatfve e^coept a drastic, reductlop 
* (perhaps SOjt) In our physical education and 

* ♦ ' * sports prpgraws*?* / ' ' , 

WiatJs yc^ resp6nse *d tMs? That Is; what action will you 
take? At .the end .of aSoat ten toiaufes I would I Ike. a ' 
spc^^Ecan f roci each igroup.to present'yhat' yoO^feef would be 

dojie^^ lfy ' those \ . 

JJEEP'THrS BOOjC FbR-TSH-WliUTES. JarW, ^rfilCHEVER 6bOOP YOU WISHf 
-:^B< AT THE, OD -OF THE l^EN JilHUTES f^S THE 'BOOK •TO THE" PERSON 
'YOU fifcRHiaY ejVE TtJO, - * S ' . 
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Let^s stay in our ftiree groups • 

CouJd we hear from the **students" ,f test, 
^t action w6uld you take? 
What alternatives did you consider? 
What did you feel would be the coasequences 
of the alternatives you rejected? 
Please start your answers with, 
"As stud^ts-we decitJed. 

Could we hear froca the "parents" o©^? 
What action would you take?/ 
ir What alternatives did you consider? 
What kinds of Consequences did you reject? 
Please start your answers with, - 

"As ^^arenfs we decided ^^J' 

t • 

ftow lat's hear from the teachers, ■ 
What act Tons? 
Which al-ternatives? 
What cbnsequences? 
Please start your' answer witrt, 
"Ai' teachers' we deci ded^ 

■ ' 'KEEP THE BOOK% TURN THE PAGE . 



^Are there any^ mlrxDrlty reports fron) any of the 
groups or did you alf agree to the actions described? 

Would anyone trocn any group like to suggest an 

alternative that wasn't considered by another group, 

or cocrment on any of the consequences, that were suggested? 

WAIT FOR ANY COI^^CNTS THEN. READ, - 

Fine, let's return to our original circle. 



, PASS THE BOOK 
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Th^ exercise we have jus't been through Involved you 
in taking the role of 17 year old students. At this 
age many students are deeply ODncerned atx>ut what is . 
right or wrong; what is fair or unfair; where do ^e 
turn for ultirwte standards, and so on. 

We have simulated a valuing process" that rrvay be 
chose to' sorpe of the actual prob4ems whith confront 
young adults in the educational system. Figure 8 
lists SDfne-nore of ,the topics which concern this 
age group. 

■ . V 

PASS THE BOOK . 
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The group of topics ln,£lgure 8 fs beaded** Value 
Theoryr The reason for Including the wocd'^Theory^is 
' that at this age many young people attempt to organize 
their thoughts and concerns In a^ syst^Srattc manner. 
They may se^k out and read many theorists who write 
aljout social values. They may carry on long discussions 
about religion, politics, personal freedom and sl«l I ar 
topics. It Is an age at which many n*y put together 

w 

a world view. • * 



In the statertehts that were just resd we heard these 
expressions, ''may se?k out",. "«iay carry on long discussions' 
and "nay put together a world view," The choice of the 
word "may" Is 'not accidental. hJot all 18 year olds, 
care about very many of the Issues listed in Figure 8. 
Not ail 18 year olds are capable of dealing with valuing ,^ 
for many of -the topics listed. Some may lacK the necessary 
experiences to think of alteratives; some tnay have been • 
trained to" ignore or deny the possibility of choice; some 
rtay 'feel that they are simply victims of society and 
reject the efforts +o engage* In valuing; 



. PASS THE BOOK 
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If what we just heard sounded bleak and 
pessimistic this Is rtot what was intended* 
It was meant to remind us that many, of the 
chn<Jren and youth have experienced - ^ ^ 
backgrounds that deny or reject choice* 
Partvoi our task^ In this program^ Is to 
look at ways of encouraging the valuing process 
It IS. a simple roatt§r ta teac^i solneone the 
names. of the six steps. "It Is'mbre difficult 
to help them to use the process. 

' ' , • f ASS THE BOOK 



We should also pause for a moment to consider 

the very young child. Many childrjLn at age 8 

may be ready and eager to engage |n the-give-and- 

take of selecting among "alternatives. Other 

children, at this same age may nol| have reached, 

the stage of mental growth , where | they can- handle 

several alternatives and make judgments- among these* 

♦ * - * 

Valuing is like many other, problem-solving tasks. 

I- 

It requires a certain minimum level of experience 
and l.p. • . ■ ■ 

FAS^ THE BOOK 
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bet me fallow that' last statement with. another/ 



' V 



way of talking about valuing. Up to now we have 
treated the valuing process as a very rfgfd procedure. 
We have heard It described Jn this program ways 
that make it sound I Ike a highly verbal tasT^. 
However, ma(riy people can' consider alternatives 
and make choices Vlthout being able to §ay precisely • 
why they did what they dfd". They are readjing ^t a 
non-verbal or enotlonal level. " 

t 

PASS THE toOK 
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If 'we believe that thrs program ?s sayf'ng, "Use the 
valt^lng process toj^ve all of your problentsi" or - 
that; it Is sayiAg; ;T^e valuing process ' Is th'e best 
approach to all questions*' then th^ procrajn has failed* 

■ ■ ■ ■ • 

This program" is ?r/lng to say Hiat whenever posslble^ 
we should be aware^of choice. We can chosb to use - 

th^ valuing process or we can operate according to • 

-/ ' ' ' * 

tradit4on or instructions. 
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In a" way this' program' Is, saying, *7each c^i Id * 
' » that, there ts a 'chojce ln'co?t-'n&tters::and. that f?ie. J^ V \ ^\ 



> ^ ^ T 
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up to th?s poijit we^^dv^ >forked -throuoh HhhfSL ' 
program yfth^ very iTJ^lV-cholc©^^ Now we i:a an*. 
<^porti/nity to dqterraine which direction we want 
- . to take' and what we want: to study ^ . 

!f-we fjam to Figure 9 we "wit f sae> sort of road - 
nap that shows us where -wfe have been^ Where •we ^ . 
are now 'and offers us -sorie-alterMtfves for the 
'fyture. We will :have'to worj; out-obr ov^ way of 
' decidirtO what to do-at this point-* ' . 



PASS THE fiOOji, ^- 
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Oon't panlcl Figure 9 lj5 less cocnp f i cated ^han 
settiag an automatic tlrner on a stove or teaching * 
socneone how to play Monopoly. It^^artr lij thp.upj)er 
left hand'cortier at the word ^'Start". Follow the / 
arrows .ilirough the boxes to sSe where we've been^ 
Mow we are' at Flgkre 9 and our ^ipJ-earpdlnt Is 
coming bp. The i:S)olc8 fs quite sl«nple« Do we want* 
to continue straight through to the end- of this 
program or do we want to cover one or two ^additional 
topics? " ' 
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take the least time to turn the page and 
complete the program. ]f ve do this we will spend 
about 3i) mfnute^ looking ^^ how to create a ellinate 
for valuing; and at some ways of giving feedback or 
r^pondlng to others • If we want additional 
exercises In applying the vejlulng process we go -to * 
the Exercise Book, There are twp p^rts to the 
Exercise Book and we can do' either or both of these. 
The names of these exercises ^re shown In Figure 9*' 
It win take approximately 30 minutes to do^ each 
of these. 



PASS THE BtX)K 



He must make a decision now between two alternatives:-- 
We can continue Ii) this* book to the end of tf\e program 
or we can do some work ylfh the Exerclae' Book and then 
r*eturn''t6 this ^^k. « 
, WAIT LWTIL A DECISION HAS.BEETi REAO^ED.- ' 

1. IF THE GROUP DECIDES TO C0NT4NUE IN THIS 
' BOOK NOW... PASS THE BOOK. \ 

2, IF THE GROUP DECIDES TO LOOK AT THE .EXEFdl SES 
" CLOSE THIS BOOK AND OPEN THE, EXERCISE BOOK 

- TO THE 'INDEX, PAGE (il). ' 

THIRD SESSION MAY END AT T^IS -POINT 

4 



I vouJd Ijke each of tiie thr^ per^nson tny 
rlght'to give us at least one-way -of encouraging 
^ chfld to engage In valuing^ 

IF TKEY HAVE DIFFICULTY THEN. ASK THE 
NEXT PERSON TO THEIR i«€HT. THEN, . . 



m 



... PASS THE BOOK- 
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Take tlin^ to rejd^l} of these steps, especially 
, numbers foui^ and f fve* '(WAIT A MOMENT OR TWO, THEN 
READ^) These last two steps suggest that not 
all attenipts at valuing need to be evaluated or 
judged* Groups of children or young adults. can 
provide a great deal of feedback or evaluation for 
one another* Valuing comes' with practice*- 



PASS THE BOOK 
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Let's look at the pi^obleni that is posed for the 
person ^attempting to teach valuing arid to set the. 
proper climate. The first two factors listed in 
Figure 10 ask that "respect" be shown. The third 
factor, asks that we "show that the student^ s Ideas 
are worthwhile." In other words, show that wo, 
accept questions and- ideas. 

' PASS, THE BOOK 
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We show fh^t we accept questions' and ideas^ 

■ t' 

ASK THE PERSON ON YOUR LEFT. ^ 
Da we accept questions and ideas if we 

disagree^with thern. or feel they arq not really ^osef 
WAIT FOR AN ANSWER, THEN ASK THE PERSON TO YOUR 
RIGHT. : ■ ' - 

What happens to a' child If we reject ideas that 

we feeTwIN not so I vej^ 4) rob I em? If " 

ASK THE REST OF THE 6R0Up/''6oes anvone >/an*t tp 

comfDeat on either of thefee answers before we go on? 

' * ' » 

• PASS THE BOOK 



I*ffl going to read a pair of very positive stataments 
to you* Imagine that you have just given me an answer 
to a;problem and that what you hear is thfs: 

Jhat'.s a vera^j .creative idea, 'thank you/ 
Here is anpthler -possible reaction to th^sarrfe 

You',re» very crea+ivef^ thank you. 



Now l^t^s 'listen ip a number of other statements 
befqre: an^iysing^ wJjat the difference is within each pai 
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' ^ Here \ s 



another pair:^ 



The first statement is, "You* re a f}n& person 
for helping fne»" - - * ' 

The second statement is: '^YouVe a fine person." 



Another pair might bef 



• First, "Your contrlljution is certainly valuable 
to our success." . - ^: - 

Second, "We* re glad you're here." . , 

Here*s tjie fast pair: ^ ^ 

"That 'line of reasoning doesn't seem to be working." 
"Yi^^-re a.doltl" ' . 
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• Jusf to hjghligi^t what ttiesB.^Vamp^l^ have -been 

^^rmia^^at here is one .^re p3ir"v 

First sent^yice: **That answer Is j>ot onfy creative but 
' ^ . ft/t^ also Likerly to §olve ihe probleta, 

J&econd sefrtencff^"¥ou're a gealus^!" 

Now I'd nice each of yob to tell me sotnething about the 
differences between the two statements in each pair* 

• / ■ 

Let's go ^r%und the group starting on my left^ , 

IF 50NEONE CANNOT GIVE. AN ANSWER, ASK: 

Would you rather have had the first" or second statement 

said to ypu? / * 

WAIT UNTIL.tVERYONE HAS ANSWERED/ THEN PASS THE SOOK 




The pairs of statenents we heard were designed 7:7^. — 
to rlflect oni basjic difference; TJje f irst, state- 
oentnn each pair was a cocment cvTsorn^thing you . 
did, or thought, or *sa id. The sec^d statetnent 
in each pa!r was designed to'cocrnent raore on ^ 
you as a person than on what you had^^t^e. 

PASS T^E BOOK ■ " 
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- Socse' pBrsonaJliy-ilVieorlsts «rgue that,. - ' .f 
. in genera f, p^'3« w<^ul d rrat^ser hear 'so^ttii ng, . ' 
'which -is directed to then as a toerson ra'ther : 

than. sonethfjig^ directed -fo; «hatf tRey^ hav^ done. 

A "5tateR>ent th^-f coraments, ort os as a person' Is 
. "upcx)ndltiona!.". 'A statement th^ axnroents on- 
i. vhat Vfr have done Is "condltl^J". ■ * . 



pass'th^ book. 
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' vfhen ve feel accepted as a persori^we can ^ 
exar>irte alternatives and take risks in chosJng 
j * • anofig theo.* ^ , . , 

1<fben we feel we nust at%rays do welt or be 
' correct In order to-be Accepted then taking ^ 
risks or raaklnjj choices Is very djff Icult*. 
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TURN TO THE PERSON OM YOUR RISTT Ah© ASK, 
What would you have pist in Figure 10 for the . 
sixth factor? 

WAIT UMTIL YQU GET AN ANSW^, THEN READ, 

One possible answer is, "Provide unconditional 

support' whene^/er poss-lb I e." 

My own suggestion would- be; j 

GIVE AN ANSWER, THEN.*. 

. ... PASS THE BOOK 
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Creating a climate Is easier for soro than it is 
'/or others. Comcnenttng In anr unconditional wa^is 
also easier for some then for others* Here Is a 
short exer'cisf that is usually heTpfol.in rnaking 
tiS a^are of what it is like to--§Jve or to receive 
"an unconditional corment. 

Pd like each person in the group to direct an 
unconditional statement to the person on his or 
her left* We are to comment on the person as a v 
person — not on what he or she does nor on how 
they look. IMI start and let^s go^around the group 
If you want to pass when your turn cop^s up that's 
O.K. If you want to comment In return that's 
fine. ' / 

fJOW ADDRESS THE PERSC^J ON YOUR LEFT. COM!€NT 
ON HJM OR HER AS A PERSON — ^JOT ON- HOW HE LOOKS 
OR WHAT HE DOES. UNTIL THE. GROUP HAS 

COJ-PLETEO THE EXERCIS&, THEN... 
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Not all groups arc able to do the exercise as^ 
it was described, and oot everyone Is able to 
give or to receive unconditional conments 
easily. It Is a matter of Individual interest 
and personality. How we use what we have just 
experienced is up* to each of us. We will each 
^have to engage In our own valuing process about 
this. 

PASS THE BOOK 
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This is the f IniT page of this program* 
When th]s program was writfen ther author 
had no way of knowrng who would be In our 
group* If the program has worked well 

Is It because we were* rigidly programmed, 

» _ 

or because we were able to make choices? 

. . . ENB f 
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Figure I • 
Si-x basfc steps in the valuino process 
RECOGMITION I » Recognition of rreeiJ for choice ' * 
ALTERNATIVES 2. Identification of al ternati ves - 

CONSEQUEKCES 3. Analysis of afternat.ives in light of consequences 

( ' i ^ 

CHOICE 4. Free choice among alternatives / " 

INTERNALrZATION 5. Ihternal ization into behavior 

RE-EVALUATIOM 6. Re-eyal uation-of chosen alternatives in the 

I ight of new experiences. . ' • . 
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Figure 2 



Topics to which ihe,valui/ig process 
^ , can be applied V\. 

atomic ene/'gy' |* , 

2. Mercy kHIing - 

3. Honesty ' ^ 
4 •^♦Humane actions to an enemy 

. '^^pital punishment . ^ 

V f^^llutlOQ 

' ^'•7/ Abof:t'ion 

'^cr^f behavfor 
\ 9: Rajigfous observance * - ' • 
to. • Career decision 
^ etc. 
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Figure 3 . — 

*^ Types of values which concern ' *' 

j J various aqe 'qroups . 

1, ■ '■ I •• ■ . ( 

Age * ^ Typej of Va'lues 

5-9 Pif*sbnal and Social Values In- General 

10 - II " B. Human Relations (Social problems) 

12-13 C. Decision-Makinp (Personal problems') 

14 -15 D.- ^Human* Issues In the World Today 

16 • 18 ' E. Value Theory 



/ 
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Figure ^ , : 

Topics^whicft may be .1 nWoduced to children oV 

• ages 5-9 • ,^ 

A* Persofial and Social Values in General, ^ . , 

I , -•Helping other people - ^ ■ / 

■ 2. The vaf.ue of rules to ourselves and others «... 
Exceptions to rules ^ , wt ' 

.4/>arent-chjld (teacher-pupil, pupM-pup1l) relationships 

9.. The. place of work fn life * 
.6. Valuable .goals in lije ■ • • 

?• - Punishfnent and- regard • 
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Figure 5 

TodJcs which nay be introduced to s^ister\is of ' - 
does 10 and 11 

B. Hunan Relations (Social Problem) 

1. The indi^^fidual^'s need for other people 

2. The pi-ac0 of Jaws, 'judges and pofice - 
The place of the inner group of relatives 
and friends 

4. Differences in taste in our society and 
around the world 

5. Settnng conf I lets of interest In society 

6. Opfrmuni cat ions with peers and adults 

' 7. Interpersonal relationships between sexes 
8, Honesty 
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Topics xnich nay t>e intrcj^duced to students of 
ages 12 and T3. 

C. Decision-l'^aking XPersonaf Pro!>lens) 

• J Alcohol and drygs 

2. Sexual needs 

3. The value of education (of soecific courses) 

4. Personal appearance (di-et, exdfcise, dress) 

5. AccepTing autlxjrJties and advice 

5. 'Personality differences and problerns 

' 7* 7ne need ^ to pJan ahead. 
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Figure J 



Topics vMcb fray be introduced to students 
- ages 14 and 15 ^ 

D. • Huran issues in the World Today ^ 

1. War and disarmarrent 

2. PoHution and ecology 

'3/ KofT^en's .liberation (including abortion) 

4. Civil dieobed fence dnd civil liberties 

5. International law, and world goverrirent 
, 6. Welfare schexnes . • • 

> 7, Aid to underdeveloped people 

'8. :!arriage, cocrrHjhal tHe. 

9, Rights of minorities of all kinds'. . 

10. Euthanasia and eugenics' 
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Ffqure 8 



Tooics whic^ fnay be* int^roduced to s^utJents of 
aces 16^ 17 and 15 • 



Value TJ^eory 



1/ Justice - * 

2. ' Conpronjisp 

3. ■ 'tfhics {absolute, ..situational ) 

4. Voral ity . - 

'5/ Politics, law and poralitv 

6, Business, econornics and roraHtv 

7. ' Dec? s ion-making. 

5. Personal freedom and responsibility 
9. "^Pteasure, conscience 

IC. Valoina . 
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figure ,^0 ~ . ^ 

Creating ^ cHratc in"whict> to teac^ valuing 
1* Be respectful^ of junusual aues-tlcns . . 

2. Be respectful of unusual ideas and alternatives 

3. Show that the students^ ideas are worthwhile 

4. Give credit for students' attemots -fo^ create 
or to solve valuing problenj 

5. Allow students to engage in sor>e valuing exercl-s^ 
on their own, without eva1oat>nc -their efforts. , 
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Figure 14 * ** . 

A comparison of, the valuing process 

and a general problem-solving node I. . ' 

General Prot) I em-Sol Vfnq Model 



! • Ask question 



^ Valuing Process. 

1. f?ecoQnize need fof* choice s 

2. .Identification of a lt|iernati ves z ^* Identification of alternatives 

s 3. Establish criteria 

4. Rank alternatives 
Synthesis 

.= 6 . Cone I us i on . ( Cho i ce ) 



3. Analysis of alternatfves in 
lioftt of consequence^ 

" - . . / 

4. Choice amona alternatives 



5. Internalization 

6. - Re-eva I uation • 



\ 
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Figure 15 



For each of the questions \ felt t^at I had an Immediate reply:* ^ 

( ) ( ) : 
Never 25J{ 50j of 75^ A f ways - 

the time 



0 . ^ \ 

ffrall of the A questions had been addressed to me, 1 would have passed 

( ) ' f ) ( >■ .()()* . 

Never 25$ 5^1, of • 75^ . Always. ^ 
- / the- time 

The following topic caused me the most persqrjal effort or concerm 

. . ( . ) A*' Freedom of choice \ 

^ ( ) ResponsIbM ity to students and children 

( ) C. Responsibility to myself 

( ) *D. Society's norms and rules 



I found It harder to:' 



) A. Pr^ct or describe what I would do (or did) 
C ) B.- Describe what my school as a whole does 
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^ Figure 16 . - ^ 

5. Based on my experiences Kith this exjfercise I feel thgtt \" 

( ) A. Valuing is a itofe frequent process thali \ imagined; 
' . V ^ ' ' . I 

( )^ B. I carv help others recbgnizfe when the valuing orocess 
Vs. involved In a personal problem; 

( ) C. The valuing process f-s an academic exfferience, 
. , not a, "real" process; 

, • ■ ■■ ^. ^ * ; ■ 

( ) D. I could probably explaJn the^ valuing process J n terms 
that an eight ^fesar old couJd understand; 

'^^^ / ( ) E'. I could, probably solve mpst val w-wag^uestionrs by 
; us i'ng appropriate ruies.and regulations already 

estabj i'sh^d/by atjthorj'ties; ' * * 

( ) F.t Valurng Is naturat process: very little instruction 
Is' real'ly required. : . * 
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Figure 17 



Positive Stateenents 



Kumber in this group 
Assigning ranks: 
I > 2 or 3 



A. "frequent process** "1 

B. "help others recognize^* 

0. "explain to eight year old" 



( ) 
{ * ) 
( ) 

Total of 6 = perfect agreeinent 
with this -exercise on positive 
statements* 



Negative Statements 



Rank^ 
4, 5 or 6 



C» '*acadep?c exercise*'* I ) • 

£. ^*use rules. by authorities** ( ) 

F. <^r^quires littfe instruction" ( ) 

Total of 15 = perfect agr^envent 
* ^ ' .with this exercise ^on negative 

' $t^tements» 
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Exercise I 

Valufisg and a general problea ^ / 
giving code! / 

This exercise Is a very structured one* It^tt^rpts 
to show how valuing can be approached as ar/ example 
oi probilera solving* . / 

If we operated as hIgMy efficient problem solvers, r 
we might follow this fipdel. Jfowever, as /we will see, 
It^irfofves nore than we really need fo*!" nany' 
relj^Stlvely sIB1p^^ problems* 

PASS THE BOOK 
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|»d like the group to divide In half and move apart 
so that you can work Independently. 

WAIT UNTIL THIS IS DONE. ' . . 

As the first step In the exercise listen to the following: 

"A young student Is required to pick an academic 
program for the-«ocaIng years. His parents want 
hi© to enter a professional school. In order to 
assure then tha^t^e will be- financially successful 
In the future. His teachers and guidance couhsellors 
have told him repeatedly n^t his general perfonnance 
probahJy is not high enough foe admission fo professional 
school. The ^tudent hlosQlf Is not certain of whether 
or -not he wants/to continue in any^ form of formal 
' education. He'^has many musical skills tbat give 

him a great deal of satisfaction pnd' has been - ^ 

offered a, job with a theatre corr^any for the 
coming year." ' . ^ 

Would anyone like me to repeat the* story? 




TURN JHE PAGE 
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In the sinplest of tenas, the student Is likely asking 
hfiaself the question, '^et should I do?** 

Wlthfn your group, woul<J you make a list of socfte 
alternatives that seem reasonable. In order for an 
alternative to be Included In your list at least 
two people should be willing to suppcfrt it. 

It will be helpful to look at Figure li before you 
'start tQ list your alternatives. 

Figure II show3,only 4 alternatives — A, C and 0 
^as answers to the question. Your group may wish to 
have more. It will be helpful to write then down 
as headings for columns regardless'of how rany you 
decide on. Take about six or seven .minutes to do 
this. • 



JOIN ONE OF- THE GROUPS IF YOU WISH, 
WAIT FOR 6^ 7 MINUTES, THEN TURN THE 'PAGE 



NOW that you have Identified the alter?iatives f<sr 
this question we need to find a way of choosing among 
them. 

{n order for the student to make a choice he has to . 
think about the likely consequences of each alternative. 

Then, he must relate these consequertces to one another 
In terns of some connon criteria. . . 

Now let's look at Figure 12. 

This Is identical to Figure II except that a new . 
heading has been added at the right called " Criteria . 



TUWi THE PAGE 
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the alternatives which confront the stutfent are like 
apples and oranges. They are difficult to co^are 
unless he coerpares thtm on socne common basis lilce 
sweetness, or pf;ice, or food value. 

The five criteria shownjn Figure 12 do not exhaust 
the factors that the' student fnighjv consider in 
cofTparing his alternatives. 

Within your group see If you want to add ^ny other 
criteria on whidi you can cocnpare your alternatives. 



WAIT UtrriL BOTH GROUPS ARE FINISHED, THEN TURN THE PAGE. 
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The next step Is to make the corr^arlsons arrong 
the alternatives. 

To do this we need to find a way,of judglrtg the Wbrth 
or payoff of each of our alternatives. 

We do this by ranking the value of each alternative 
or each criteria. 

Look at Figure 13 for an example,. 

Notice that on the line for "Long-t^na s^urity" the* 
nunibers 4, 1 , 3 and 2 have been written fn. This 
means that the student felt that Alternative 8 
gave the highest 'chance of long-ter» swcurlty, 

■ and, so on. , ' > _ 

• ' ' TURN THE PAGE 
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On the criteria of "Chance of success" the student 
has been unable to rank the four alternative^ so 
he has put a question mark und^r each. 

The final step shown In Figure 13 Is to add up 
the rankings for each alternative. These totals 
are shown In the parentheses. This line Is a 
Synthesis of all of the Information In Table 13. 

It Is clear that Alternative B Is the one which 
received the most preference. -Remember that a 
rank of I was used for the highest or^^rost 
valuable alternative. 

Now rank each of your alternatl^fes on each of c 
your criteria and then obtain a total of ranks 
for each alternative. - 

WAIT WfTIt THIS IS'COMPLETEO THEN TURN THE PAGE 
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As you4ee this is a hlghlfy toechanfcal way pf 
brrlvi^»at a basis of reaching a conclusion. 

In*|-h£ case the Conclusion woulB be "Chose 
Altertatlve B". , 

We fiiy feel a little uneasy about adding up 
numbers In order to reach a conclusion. iTfie 
real benefit of using this node! Is that ft 
helps us to state both alt-ernat'lves and criteria. 
|-t. also helps us- to- find a Way of comparing 
many possible actions at once. 

Before you compare the alternatives and the 
criteria which you generated In your groups • 
look at Figure 14. 

As' you tan see the problem soling model Ms 3 
description of how we can go from §tep 3 to; 
§tgp. 4 of the vaJulng process. ; 



TURN THE PA6e 
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To conclude thts exercise you may wish +o 
examine the* written naterlah produced In the 
other group or perhaps you can elect a spokesman 
to describe the proqass your group went through 
and what conclusion It reached* 

After that If we want to do a second exercise • 
we can do so by turning to the next pagp Ifi 
this book. jr 

IF THE GROUP DECIDES TO DO* THE OTHER 
EXERCISE 

•-. .PASS THE BOOK 

, t? THE GROUP DECIDES NOT TO DO THE OTHER 
EXERCISE READ, 

To complete the original program we should- 
return to our ortglnaj circle and open the 
"Valuing" .book at page 73. 

»-..PASS THE BOOK 
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ASK THE GROUp4o RETURN TO THE ORtGINAL ClRCLEr 



• Exercise fio. 2 
\ An extended valwing exercise , 
This VxercJse asks us to examine our own values 
a6out\a number of Issues. If we^« not feel 
ready give an answer we can pass when ie have 
heard -^he question. Other people In the group 
can ask 'why we passed but they cannot pre5$ us 



for answers. 



. PASS THE BOOK 



^- ' A- 



' 1 



'f «' "^if ' \ Z'^''' 
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Each page In this axerclse has two questions 
on It* The person reading from the book will 
turn to the person on his or her left and ask the 
first question labeUed A., If the person hearing 
the question wnts to pass he says so ~ but If 
he gtyes an answer to A then he must answer the^ 
second question on that page/ 
♦ - / 

PASS T^iE BOOK 
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Thls exercise wHI work best If group ntobers allow 
.answers -to go unchaHenged. The vafue of -this exercise 
is that each person ?n the group can fraire an answer 
for himself wifbout haying to justify rt and he can 
compare this answer with the one given out loud* 
AJ the end of the e?cercfse there wIH be* a short 
series of questions to help us surnroarJze what^we- 

A 

have learned about our own values and bow these 
relate to the valuing process* 

♦ 

PASS'THE BOOK; ' 
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TURN TO THE PERSON ON YOUR LEFT Ah© ASK ♦'A": , 

'How Inportant Is freedoca of choice? 

WAIT FOR THE ANSKER, THEN ASK "B". 

(iF HE PASSES Tim THE PAGE AND PASS HIM THE BOOK) 

How wouW you feel If you had a child of 16 and 

he wanted to leave school? 

WAIT FOR THE ANSWER: THEN.... 

...PASS THE' BOOK 
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TXJRN TO THE PERSON Ofi YOUR LEFT AND ASK- «A": 

What do-you cdnslderVo the nost ftportant 

issue confronting students to-day? ' 

WAIT FOR ThiE AfiSWER, THEN ASK "B".' 

(JF HE PASSES TU^ THE PAGE. AND PASS HIM THE BOOK.) 

What are you d<?fng aUo'ut that Issue? 
WAIT FOR THE ANSWER, THEN... • 



..".PASS THE BOOK 
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ASK "A": 

•«. 

A. Vfhat are th6 coist Icportant factors In deciding 
upon one*s course of study or profession? • 

VTAir FCR THE ANSWER, THEN ASK "B" 
(IF HE PASSES Tmi THE PAGE AND PASS HIM THE BOOK) 

B. How did jifiii choose your courses or profession? 
, • WAIT FOR ^*?SWER, THEN... 

> - 

• ' , ...PASS THE -BOOK 
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ASK "A": 

I 

A. Do you think that schools should change regulations . 
when the majority of parents or students ■ object to than? 

WAIT FOR THE ANSWER, THEN ASK "B» 
. (JF HE PASSES TURN THE PAGE AND PASS HIM THE BOOK) 

B. How would you decide whether or not to support a 
denand for change? For example, suppose they, 
dMsanded a particular course should belntroducedr ' 
WAIT FOR THE ANSWER, THEN 

, ' PASS THE BOOK 
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ASK "A": . 

Do you belfeve In encouraging ^Hdren to b« 
self-reliant and responsible? 



WAIT FOR THE ANSWER, THEN ASK "B" 

CiF HE PASSES .TURN THE PAGE AND PASST HIM THE BOOK) 

What would you say to a ten year old who. was . 

intent on organizing a walk-out or strike among 

his classmates? 

WAI T FOR THE . ANSWER, THEN. . . 

...PASS THE- BOOK 
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ASK "A": 

At what age <Jo yoti betleve that children untJerstand 

the concept of "human dignity"? 

HA IT FOR THE ANSWER, THEN ASK "8" 

(if HE PASSES'TURN THE PAGE fiiH) PASS HIM THE BOOK) 

Do you believe that there are any instances" when a 

child of this age should be punished physical-Jy for 

his behavior? IF THE ANSWER IS ^^ES", ASK, 

i 

Can you give us som exsrsples, please* , 



PASS 7H^ BOOK 
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ASK "A": ' ■ 

Oo you believe that teachers exert a powerful 

Mnfiuence on the kinds of behavfc^ and values, thBt 

their students acquire? 

WAIT FOR THE ANSWER, THEN ASK "6" 

{^F HE PASSES TURN THE PAGE AND PASS HIM THE BOOK) 

Would you support the hiring of a teacher who 

had once been convicted of growing marijuana? ^ • 

WAIT FOR THE ANSWER, THEN^. 

' ..PASS TH& BOOK 



ASK "A": > . ' 

Do you agree with the following statetnent, 

"Some of today's youth feels that society Js 

basically, currupt"? 

WAIT fOR THE ANSWER, THEN ASK "B" 

(IF HE PASSES TURN THE. PAGE AND PASS HIM THE" BOOK> 

~ V ■ 

What Is theJrx^ recent thing you did to^ help 
change that viewpoint or to change socfetyf 
WAIT FOR THE ANSVfER, THEN... 

, * : ..^PASS THE BOOK 
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ASK "A": 

Is|your school concerned with social problems 
M these problems are seen by the students? ^' " 

WAIT FOR THE ANSWER, IHiH ASK "B" 

(jF HE PASSES TURN THE. PAGE AND PASS HJM THE QpOK) 

How do the students help to shape t^e curriculun 

and the selection of staff? 

WAIT FOR THE ANSWER, THEN... 

...PASS THE BOOK 



\ • 
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ASK lA": ■ 

•fs your school concerned Vith large social Issues? 

WAIT FOR THE ANSWER, THEN A^ "B" 

tJI-H^ PASSES TURN THE PAGE AND PASS. HIM THE BOOK) 

How much does your school teach its students 

T 

about organized crime. Why so much-, or so tlttfe? 
WAIT FOR THE ANSWER, THEN... 



...PASS THE BOOK 
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ASK "A"? • ' " 

A» Do th^jffiajorlty of teachers In ybur schoof 
beiieve In the existence of God or In a 

■ \ ' 

Supernatural Power? . . ' 

WAIT FOR THE ANSWER,. THtN ASK "B" 

{JF. HE PASSES TURN TT^ PAGE AND PASS HJM THE, BOOK) 

B. How is their belief transmitted to their students?' 

Should It be? ' . 

• . WAIT FOR THE" ANSWER, THEN... 



...PASS THE BOOK 



V • 
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Wft have just hefard^t least eleven and perKgps ^ 
^s^ny as twp^JjjT^^ questions directed at bur 
own beffefs and values* . . ♦ • « , "l.. • 

Each of the Issues 'which these questions touched 
on has a valuing element- In It. 

Before going on with this exercise It would 
probably be helpful If we discussed any feelings 
we have as a result of hearing such, a wi.de variety 
of questions and answers. ^Ss^ * 

ALLOW THREE OR FOUR-MiNUTES FOR DISCUSSION 
THEN... 



...PASS THE BOOK 
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tF A DISCUSSION IS GOING ON AT THIS TIME LET 
IT dONTINUE FOR ANOTHER THREE OR FOUR MINUTES* -^ 
- AT THE MOST THEN READ' 

Wdutid yoiT please look at Figure -15; now. 

♦ * ' 

Figure 15 has four qoestlons i^hich might help us 

to fcx:us our feelings and Inpresslons of this exercise* 

One Way to start this Is for each of us to.<J«clcJe 

on an answer for question number I and then share these. 

How rany of you feel your doswer U "Never"? (ASK. 
• FOR SHOW OF HANDS) ' ' V' v * ' 

How many answered "25)t olF the tlme^? ^ 

' * „ y 

'7 ' 

How many felt the answer was "St)^^? 

l*3w ©any felt the answer was-'^TS^" or •'Always*'? 

libuld anyone like to comment on how our group seems \ ^ 
to have felt about these questions? 

WAIT: 'then- PASS THE aOOJT . 
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AFTER AKY DISCUSSION IS OVER ASK: 

*> 

What about question 2 In Figure 15? 

How many answered - "Never"? <ASK FOR SHOW OF HAKDS) 

- 25%1 

: -JOJ? ■ .... 

- *Alway^« 

What do these answers seem to say about the kinds 
of questions whlch^ ware designed for this exercise? 
What do these answers — to question 2 rr say about 

• ... A • 

AFTER ALLOWING SOME {tIHE FOR DISCUSSION^.. 

..J>AS$ THE BOOK 
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Questions 3 and 4 are* directed tpirards the seme 
type of proJ)lera. 

Letjs answer question ^ first* How ©any would answer A? 
^ How rsany would answer 8? 
\ C? ' 

/ • D? 

What do our answers to these questions say abouf^ • 
• the types of questions that were asked? What do 
our answers say about us? 

WAIT'FOR ANY DISCUSSION, THEN ilEAO: 

^Now let^s consider question 4.- How many picked A? B? 

Would someone who picked B tell us why this was 
•hardest? 

6ET,AT LEAST ONE ANSWER TO EACH, THEN... 



/ ...PASS TH& BOOK 
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Now let's consider Figure 16, ' < 

Each of us should try to mnk order the six 
statements that are shown. Each of these statements 
reffects'.a different attitude about this exercise 
and its relation to valuing. ^ > 

Use a I fof='the statenent that best submarines what 
you feel now; a 2 for the next-best statement and 
so on until you have ranked all sJx statements from 
I through to' 6. 

GIVE YOURSELF ANtTTHE GROUP TIME JO COMPLETE Th'iS 
THEN, READ: 



let's look at Figure 17, 

- 1- 



TURN THE PAGE 



140.: 



28. 



Stateraents, A, B and 0 reflect positive attlttfrfes 
about the valuing process. Add up- the ranks that 
you gave to these three statenents*. . If you used 
ranks 1 , 2 aird 5 for these statdments your total 
would be 6. 

How many scored 6? 7? 8?, 9? 10?- 

If most of us scored a total of I Q. or I ess for 
statements A, B amd D fhen we shoSr agreement, with 
the position Taken In this exercise. 

In other words, a low total of the. ranJis given to' 
•statements A, B and D njeans that we accept thd; ' 
values of"thIs program concern4ng the frequency 
and Importance of valuing. 

. ,* , -» — 

TURN THE PAGE ' 



IF THE GfiOUP HAS ALREADY DONE THE FIRST ' 
EXERCISE IN THIS BOOK GO TO PAGE 73 OF 
. THE "VALUING'^ PROGRAM. , 

IF THE GROUP HAS NOT O0t& THE FIRST EXERCISE 
IN THIS BOOK ASK, 

Do you now want to djo ttie first exercise In. 

this txxjk on valuing VndL probf era solving? . 

- . ^ . t 
IF THE ANSWER IS "Y^", GO SACK TO PAGE I 
OF THIS BOOK.- . ' . ' 

IF THE ANSWER IS "MO" TURN TO P«X 75 OF, 
THE "VALUING" PROGRAM. 



♦ 
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